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- - This presentation describes a coarse, "Lifework . 

PI anning designed to help wcmen evaluate their current job status 
and . plan career chancres commensurate wit h Ion <:j«- range life goals. The 
framework for ^rhe program is self -dj.rected learning, through which 
women develop coping strategies fb?^change. Pa rtici pan t s and leaders 
make mut ual deci sic^s reqardihg course content, and participants map 
but individual cTbals^^ The presentatibn lists: several . characteristics 
of lif e- plannincT prbo^rams: M) they" are develbpmeht al^ helping, women 
tb accept changes in life plan-s as natural butcbmes of developing 
needs and values- jf2) they promb^te _se If-cbhf idehce ; 13] they are 
supportive^ involving friends and family and the pragr am group, "it self 
in pro vi ding feedback and eh cb ura ge me n^t: : iU) they emphasize takinq 
responsibility for one's own life: 15) they offer strategies and 
means for ga thering ihf or ma tibh about career options and about one's 
cwh interests, abilities^ and values: (61 they show participants how 
to use all available resources for crareer developmen and (7) they 
teach such career-related skills as assertive communication J stress ^ 
and time mahagefflent, and goal-setting. The presentation gives 
examples of these prograiii traits as t' hey have been realized in 
Lifewdrk Planning groups. The appendix provides a course outline. 
CAuthor/CS) 
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■ 4 ,^ A Life Planning Program for the Working Wdmari / 

.Wbirieri are going to work in unprecedented riutnbe^s in this country. They 
usually find themselves, however, in lower paying jobs. Tlie course The Working 

_ ........ .2 - - - - - 

' JWomaiv: Li^^wa^ rk Planniiy g was designed to help women evaluate their current job 
status arid design a plan of action for career chaiige coiturierisurate with long- 
range life goals: ' 

A self-directed l(^arriirig mod^l was chosen as th'e program framework. This* 
approach focused on dieveldpirig coping stategiss ?dr change and encouraging a 
cbrifiderit, active approach to life and career plans. Th^ bourse itself was 
designed as an experience in self-directed learning, including participants/ 
' leaders' mutual decisions 'of course contei^t and individual- goals for course 
dutcdmes. ^ ^ . 

The desired prdducts - increasing self-awareness, self-confidence, and 
selfrtrespdrisibility - were- obvious in the initiative assumed" by participants, 
,the cdriterit df class discussions, a supportive atmosphere, and the life and/or* 

^ \ . / ^ r 

car-eer decisions made. 

Thie re^pdrt includes a copy of the program outline. 
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A Lif e tlahhihg Program for the- Working Woman 

Wbmeri arid the Work Fc/rce 

■ ^ ' ^ 

Women are going to work in uriprecederited numbers in this cduritry. By 
the end of 1979 forty-four million , women , or over 51% of all those over' 
; sixte.en years of age, were in the labor force (U.S. Dept. of i/abor, 1980). 
The increase in working women is even greater than that predicted by the 
Labor Department five years ago. Some of the inqrease is due to chaijging 

family units ~ many women are now the head of^ a household through divorce 

r ^ * 

or death and needa the money. Some of the Increase is due to Inflation and 

'_ _ _ ' I - ; > 

hard economic conditions - more fami^^ies need two pay checks to make ends 

meet today. And some, are women who can afford not to work^ but v/ant the 

- ^ - ' ■ - " , 

satisfaction and challenge of paid ernpldyment . Nearly tv/b-thirds of women 

' i • ' ' . ^. 

in 1978,- however, worked to meet an economic need - they v/'ere single^ widowed^ 
divorced, separated or had hufebands earning less than $10^000 (U.S. Dept. of 
Labor, 1979) • • . - 

So. what happens to these women in the labor force? According to the 
March 1978 Current Population Survey, women's earnings averaged $8,570 and 
men's earnings averaged $14^850. With comparable edu(>ati6ri levels wbmeri earn 

N • " _ .- _ _ 

only three-fifths of what men earn. Only one in ten female wbrkers ea^u;ied as 
much as the' average :male worker in 1977. The average male with rib more thari 
a high school education earns $3,400 to $5,400 more than the average female- 
college graduate in white collar bccupatioifs (Yburig ^ 1980) . These statistics 

are not changing. In 1980 women were still Earning about $6 fbr every $10 - 

... .. : : . t 

-earned by men (U.S. Dept. of Labor-, 1980). * - / 

/ . .. • I 
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Why does this salary discrimiriatidh exist? There are a variety of reasons , 
most related to societal norms for men arid women, which arc difficult, to change. 
Orie reasori is that there is a larger proportion of relatively less experiericed, 

younger workers amorig v/omeri than meri . Orily time ifari charige tliis. i A secbrid - . 

- / 

reasori is womeri terid to concentrate in lower paying, tradit ibrially fen^ale jobs 
(which is probably why they are lower paying) such as teaching, social work,; 
secretarial 'work, arid nursirig. Most electricians are still meri and most sterib-* 
graphers are still women. Iri 1976 electriciaris averaged $10.33 per hour and 



highly skilled experienced steribgraphers averaged $4.92 per hour (U.S. Dept. of 

V 

Labors 1978). A third reason >tor salary discriniinatiori is that v/omen lack some 
of the plannirig and career goat-sett irig skills men bfteri have br^ develop early. 
The average homenaker who decides to return to wbrk dbes sb at age^5 arid then 
stays in the' job market for ari average bf tw,enty-five years^ (Sheehy, 1974). 

y 

Often^ it seemSi a wbmari returriing tb the work fbrce will take the first jQb 
- J ' ■ ■ ■ ' 

finds and. then stay with it even though ±t may offer poor cbmperifeatibri arid 



7 vj _ _ 

litp^e room for prbfessibrial develbpmerit. 



Need for Life Planriing Course 



The course The Wbrkirig Woman: Lifewbrl^ Planning was developed to' itieet 

• ' . \ • 

some of the special rieeds of wbrkirig womeri. Although only time arid broad 



efforts on the part of mariy people will change' sbcietal norms which help create 

job discrimination for vTomen ^ individual womeri cari right ^ribw deve(lbp skills arid 

attitudes which will increase their ' effect iveriess iri the / work environment . The 

three main p^jpo^s' of the course are 1) to give wbmeri ari bppdrturiit^ to do 

systematic career planning, 2) to teach sbm(^_skills which will be useful to 

them as they begin to act on their career plans, arid 3) to encourage a cotlfiden 

and active approach to lifework plaririing. \ 

t 
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Phe Working Woman: * fcjfework Prannlng*'Cdur^c» Has* beerivbffi creel for four 
years the Lifespan^ CentDr , once'bach f all arid each . springy /^he response 

has generally been epcccfiient, with twelvie to sixteeri peo'pl¥'' filling a class 

: z z z v. . . . . . . > - : _ : : 

each session. \ The class has been promoted through a widely distributed 

... _ i: z : _ _ _. ' - ' . * _ ' 

brochure j talks in th^ community, information serit to some of the largei: local 

: z zz^zz : . . ■ \ . ' ' \ . ' : "* : \ 

businesses, newspaper ^rt icles , ' arid r efMrmmerid^t ioris by pleased • par t icipants^; 

Positive response to the Working Wdm^ri course seems to be part of a d^veiof5^g 

recognition nationwide that the growing riugber of working wermen need spfcc^ial 

support, inforWtion, and help- to succ'eed. Both riev/'jnagazines like SavVy aqd 

Enterprisin-g^ Woman and the recent prdlif eratibn of *'New Girl*' networks uncier- 



acicrre this fact. ' :- - ^ ^ 

Characteristics of tif^ Planning Prdgram ^^or Wbmeri / * . 

>y A variety of career plarinirig programs -for wbmeri are described in the 
Mterature (Goodman, Walworth, S Waters, 1976; ,Mariis &'Nbchizuki, 1972 ; Rice & 
Goering, 1977 ; ''^Se tne , 1977). Many of these focus bri the nee^is of womeri^ return- 



ing to the job markat rather than vthose of Wbmeri already wbrkirig. Within the 

_V_.:>;.= _ 'V v. ^ ' . _ .: ' _ _ . ^ 

career counseling field only within the last twerity-five years have researchers 



■ considered career planning theories ^br wbmeri.' Ev^n ribw there is no complete 
or very useful theory about the career patterns arid chbi^es^if^women . Zytowski 
(1969) ,;^Ginzberg (^71) , ^,and Super (1957) ,have briefly cbris^dered th^e career 

-development of women, but mos^of th.eir research f bcuses' ^n^^[^^ career patterns. 
Some, of the important char^teristics bf lif ewbrk plarining prog??^ams for 

wo^en inciin^e: : ^ ^ ' ^ - 



1) bevelopmental appt;oach. This mieans active ackiidwlodgicriient tliat 
women may make many developmental changes over a lifetiriie. What is a primary 
fociiis during certain years may not be as important later. Both Harmdii (1970). 
and Wolfsdn (1976) have found that career patterns of women cannot be predicted 
from infbrmatijdn known about them as college freshmen. It is important, then. 



to help wdrkirig \^(Jmen understand it is natural td make changes in life plciris 

- - : : - : / - ' - '- ■ - - 'h - ' - - - ' - 

. to fit develdpmental needs dr values. Shif ting- Gears presf?rits a helpful ratid- 

" 

nale and indcJ^l fdr changing while Gail Sheehy's Passages seems td^^fe<f the Bible 

_ . ! ...... .-^ . 

of develdpmerital changes fbr wdmeri. Actually Ariri Mdrrbw Lindbergh's bddk Gj f t 

E rom the ^ Sea dis alsd a Idvely view df different st^ages in a wdmari ' s life, 

althdugh it speaks mdre td the hdmemaker than career wpmari. 

2) A secdrid impdrtant characteristic df a^lifewdrk planning program is 

that it prdmdtes self-cdnf iderice in the participants. Mdst wdmen have learned- 

to put others first and td be humble, fdr sd Idrig that the}^ lack confidence iti 

themselves. This 'may especially be true in a wdrk environment. One exercise 

^^Hiave fdurid helpful is td ask ^achf^dmeri td introduce herself in the most 

positive way pdssible; citing accdmplishm^nts and positive personality trai/t^. 

W|^le dding' this one wdmari described herself as assistant to the president in 

a miiltimillidri ddllar cdmpariy arid went dri td outline several accomplishments. 

After she finished she said she had riever before introduced herself as other 

than a secretary althdugh she had, indeed, beeri promoted arid was handling major 

t * . « . 

tespdnsibiliti^s . We need" td learri td ackridwledge ' whp we are, what we can do, 

and to feel good about il . ^^drt'iiriately a Idt df this happens during the group 

, _ _ _ 

process in a career jjlannirig class. Women begiri to— encourage each other and :•: 

point out accdmplishirierits arid skills td each other. 



3) A third : charact(|rlstic of an ef f ective^ lif owbirk [>larining proj^raiii is^ 
that the women irivblX/e , their families arid friends in their plaririiiig. Mo alio 
need siippbrt arid ericburagemerit arid 'workirig women especiaJly need this. If 
family dbesri't give it, supportive frierids may supply the needed umph. Tho 

..." 

c'las's itself provides this^supporttidur ing the eight weeks of ffleetings. Some 
friendships fbrmed iri Class ^britinue afterwards, antl the participants are 
ericbiiraged tb develbp a support system if. it is lacking currently in their 
lives. " -i 

, 4) A fourth characteristic is that of an emphasis on taking/ responsibility 
fb^ self. Often women terid to react rather than act. Many w^en have had 
parents and theri a husbarid to give them direction , so this class emphasizes by 
its' riature that rib brie cari chbbse a career xiirection for you 6ut yourself. 



Only you can ask for Vthat prbmbtjLbn. By the Very riature bf the class the 
participarits learried everi the butqbme of th'e clasj^^j^as up to them, not^^somebne 
elsy. Orie iriterestirig exercise which illustrates this point is called the . 
"Chairmari bf the Board." This exercise asks th^ participarits to list the ^ 



iduals who comprise the executive board managing their lives^. . The partici- 
parit' is then asked tb name th(? ^airman of the bbard. Too often homemakers 
will recbgnize that their husband is really the chairmari of their board rather 
than themselves. Th'ey have :Felied ori another person to direct tfieir lives. 

] 5) A fifth characteristic bf Sri effective lifework pilari^riing prbgram is 
ttrat: the women are offered a strategy and means of gathering irifbritiation both 
abbut themselves - thiir interests ^ values, abilities, personality style, back- ^ 
grourid Experiences , situational f actbrs - and alsb abbut the wbrld bf' v/brk arid 

• ^ V. ■ - " ' : % • 

possible career bptibris. 
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Once the women realize that^^mtDst people have little knowl ed^^e'^'tliat about: c/ireer 
pdssibllltres (that , they are hot unusual) , and thait tliere are strategies 
for learning ^abbut opti^risVSthe worhen^aa begin Lliis exploration process: 
Vocational testing is generally valued by women, especially at first, as 
they look for outside validation of who they are. ' ■ ' ' 

6) A sixth characteristic of an effective lifework planning program is 
that it allows and encourages the participants to utilize aii av^iiabie re- 
sources. We are too often afraid to ask for what we want. Oar first line of 

^- ^ ■ - ■ • - - ■ 

resources is ri^ght, there in thel.'class - tlie other participants. Often within 

\^ ■ . ' 

a moderate size group individuals may have information or contacts that can 
be of use to others. The se-iibnd line of resources is composed df family and 
friends; the final line of resources is made up of those professionals the 
participants seek but- as . they 'gather information about c^^^eer options. One 
woman in^xJtr^s^ wJ^ unemployed, having quit^^^mi^^misatisf ying job. Daring . ' 

the cburse' she c^efined what s^he wantec^ to do and went to see a friend of hers 
who was alsb the president of * a large company. When she told him what she 
wanted to do "a^nid asked for a job, h^^h^-red .her. Another woman in the class 
heard abbut a job she thought wSSj.^ be ^deal for a classmate. ' She told Jane 
abbut the job. Jane inquired a^u^^Vie job, liked what she found ou^, applied/ 
fbr it, and nbw is ,happy ^rid tir^^d-^^'stering new job 'challenges. 

7) A seventh characteristic of an effective litework planning course 

fbr wbrkirig wbinen is that it teaches a variety of skills that many women fhight 

^ - - - - ■ ^-^^ 
be lacking. These skills pbtentially include: 

decision-making ^ 

^ ' . 7- 

^ goal-setting ^ 

s 

assertive commuriicat ibri 
job liuriting skills 



risk-taking 
- ^ stress manapcricnt 

time Tnanagemenc 

Individuals in the class will vary in tlieir level of cdmpctericy in thcsq 
areas. 'All of these skills are helpful and those most needed may be in- 
cluded in the class. These skijpls can be used both in other settings for 
other purposes and also in later years as the necessity to re-evaluate a 
Career direction arises. - ' 

^ - . .... ' . 

Program Framework: aeif-Di recte-d Learning Model ' ^ 

We chose a self--direct^d learning model for the Working Wc^an class. This 



learning model is based on the^ theorJ.es df humanistic educators (Carl Rogers ' 

and A. W. Combs, for example) and Malcolm Kndwles' work with adult learners. 

1:1 ::::::: : : : : . : : : . : : ^ 

Knowles ' "gndragogicai" learning utilizes planning by bdth studerits«arid teacher; 

activities such as inquiry projects, independent study, arid experiential techni- 
ques; and evaluation by mutual assessment of Vhe, agreed-td cdritract (Kriowles, 
1970 :& 1975)'. The "teacher" functions primaril^as a^j^durce s^d as a 
faciii"tQtor . " 

Self-directed learning thus focuses on develdpirig copirig strategies fdr^ 

_ . _ . i_ __ . . ' _ 

change. "teaming" is viewed as a skill: students begiri ^ ideritify sources 

and methods for gathering needed information, a process they cari trarisfer to 

other academic areas and to life decisidns. Prdpdrierits df s^lf-directed learri- 

ing beiiev<^the result is more effective letarning because the emphases -dri sfelf- 

responsibiiity and o'nQ^'"s own initiative promote sel f-cdnf idence in riew learriirig 

tasks. Seif-directfecFlearnlng is also compatible with adult develdpmerital 

stages, providing a needed sAill for coping with the inevitable periddic ^ 

changes in career, family, and personal life. . ' 



For these reasons we found se 1 f-cl i recited .1 earn liip,; to he the luosL' apjiroiirl- 
ate model fbr^ Working Woman. It prbviciecl the hecesr»ary hase for a cbniprehOiis Lvc 
lif e-plahriirij» program^ rather Chan Just a career plan. It Lied together the 
importarit characteristics of IJfework programs for women previously deserihed. 
It taught skills esi')ecially needed by women, who cire generally less skilled in 
self-direction^ sQlf-rCsporisibil ity ^ and the decision-making process. And it 
was ah appropriate base. for the puriposes of the course - especially tCcj^ching^ 
some skills which would be useful as participants began to act on their career 
plaris^ and encouraging a confident ^ act ivQ approach to life and career plans. 

The Working Woman participants were struggling with (and sometimes against) 
change - dissatisfaction with job', the pressures of economics^ upheaval in 
family structure (children leaving home, divorce ^ etc.) arid unknov/ns about self. 
Each situation was differerit. The self-directed learriing model was appropriate 
because of the ease of adaptatiori to individual c iS;^cums tarices and decisions. ' 

The participants' motivatibris fbr coming were persorial bries. The 
expectations tAey presented were to iri crease urider s tandirig bf self arid the 
world of work. They asked for career and persbnality tests ^ values clarifica- 
tion, job-search skills, career butlobk informatibri^ and lists bf options they 
could consider. The self-directed learning model was ari bbvious base for the 
heeded work gathering infbrmation abbut self arid the world of work, creating 
bptions and seeing the pros arid cons of each^ making a decisiori, arid mbvirig ^ 
fbrward. Beyond t;his immediate process, however, was the acquisitibri of a 
strategy for dealing with the irievitable decisions tb cbme , as each wbman 
continued to develop and/or change as her circumstances changed. 



Program bu tHho * * * . 

, The Working Woman course outline wns die bated by tlie iiurLvldual heeds 
arid e*xpe€t:at ibris of the par tic iparits (see appendix). Tlie tests we adminis- 
tered (Self -Directed Search, Strong-Campbell Interest Inventory, arid Myers- 
Briggs Type Indicator), the topics covered in class, the exercises, activities^ 
and homework we included, the women invited to the panel, were all chosen in 
conjunction with the women in the class. The course outline was not too 
different from 'Wliat we expected. The important difference was the open atmospher 



created, by mutual (participants/counselors) decisions, and the modeling and 



experiencing from the start through the 'self-directed approach. For example, Iri 
the process of listing their rieeds and expectations during the first class, the 
women were encouraged to become aware of theirJ prior it ies , the decisions they 
faccjdi and to take some responsibility for beginning to act upon them. 

Some women made additional individual plans, such is learning to write a 
resume and completing this project with a counselor. All were encOurageS to 

._ ■ ;,_„ J / • ■ , . : : , , ■ . . 

work on their particular needs between classes. 

■ _ . . . _ . . - . \ . • ' " 

An important part of each class was tiSje for processings. The women dis- 
cussed the information they had .gathered , the insights they had about them- 
selves, and the feelings of -both fear and confidence about their new learnings 
.... , ' . - ^ ■ • ■ 



'and possible applications to their decisions. 

• _ , ' ' " ' : ■ _ ■ • 

Program Outcomes '- • ' , . ^ - ' 

Evidence ^of the use of the self-directed ^learning model Surfaced of teri. 

- . ■■ . ., ' ^ ^ ' ' ir 

Participants* cornment^ reflec ted a reccrgnit ion of the cop-t inuing process , of 

. self and career develof>ment. They began to assume more of the . direction of 
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the class, beginning a discussion." without prompting, or asking for a change 
in the course outline to accbiribdate new concerns. Several spoke of the value 
o£ having learned "what _I must db^*' where: to gb^ and how to get needed infbrma- 
tibri.> Others mentioned the importance bf examining the positive and negative 
aspects of personal responsibilities. Many reported seeking feedback from 
supervisors, co-workers, friends, and husbands. The women were intense mid 
serious, often continuing discussions during the breaks or after class, and 
frequently asking a counselor for individual help. 

The supportive a'tmosphere was particularly valuable • The women were 
relieved to find "pthers have similar problems," an^i glad for the opportunity 
to learn from each other. Increasingly they of;|^red both options and support 
to members who seemed stuck, often more by_ themselves than by circumstances.^ 

There were unexpected outcomes, of course. One woman came for the first ^ 
Kalf of th^ seissionsi then returned to the last class to. tell us ^ "All I 
needed was some reassurance of my skills to get my confidence back. I got 
that the first few nights. I came by tonight to tell you I've applied to the 
Culinary Institute." - . 

Some decided to remain with'^a job for a while because it best fit present 
family circumstances. Some were still interviewing or negotiating with super- 
visors. Others were in the midst of major changes in career fields. Arid brie 
was unable to face the risks of change in her Situation. 

Increasing. self-awareness and self-confidence, were perhaps most eviderit 
in the discussion following the panel: "We could make the same kirid of speech 
about our own lives arid decisions if we just realized it." 
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Conclusion ^ 

The Working Woman: Llfewdrk Planning was designed both to teach coping 
skills arid tOT use these skills iri the learriirig process. The self-directed 



learning model encouraged self-conf iderice arid seLf-respbrisibility as adjuncts 

I 

to coriterit learriirig. Thus coritent arid process were equally impbrtarit. ^ 




r 



Appendix 




The Working Woman: tifework Planning 



Introduction to Working Woman. . *_ . . . . _ _ 

Get acquainted exercise - introduce self and one thing you like about^ 
. ..current _ j ob _ __ _ 

Introduction to_ seif-directed learning _ _ . 

Small group - list of what you . want /j^e^d to learn and do 
Large gro^up - put lists together 
TEST: Self-Directed Search 



Plan, for - course ' , _ - 

'Group.plan - from large list, grouped ^nto categories, choose those to 
♦ cover in class together ' _ ^ 

individual plan - other topics to research, goals for self (write resume, 

interview, etc.) . i , 

Resources - written materials, people, organizations, each other 
TEST: Strong-Campbell Interest Inventory # } ^ ^ 

HOMEWORK: Complete handouts for assessing skills and^chievements 



Job trends, generating job options and::jiob contracti's /(lecture) 
TEST: Myers-Briggs Type Indicator, " " 
HOMEWORK: Read ''Getting a Job" 

Complete "Adjective Checklist"'- ^elf, family member or 
friend, co-worker or supervisor 

- - - - --- 

Test ^interpretation _ _ _ ,^ 

Discussion of exercises completed _for .homework 

GLASS AND HOMEWORK: "Activities toHelp^You Ut ilize . Your Test Results" 

Examples: Ghecklist of interest, personality . 
characteristics, and values to assess current 
job.and options .being considered 
Last of descriptive strength statements from 
adjective checklists and MBTI 



Stress managGment , 

Lecture covering sources of $;tress, techniques of stress manaj^ement , and 

a demonstration of one relaxation technique . . . . 

"Work Hour" for analyzing test result,^ individually, in small groups, with 

ajicoun.selor . 
HOMEWORK: 'Read "Stress - And How To Live With it" - 



Asserb^veriess, (role play arid discussion) \^ . ^ 

Exercise - "Assertive Si tuatibris dri thie Job" 

HOMEWORK: Read "The New ^Assert ive Woihari" arid complete exercisie at end 

Panel / _ ' . . ^ ' . : . 

Wb^en iri areas of iriterest to- participarits discuss personal career ' pathis 

and dpporturiities iri areas represerited 
HOMEWORK: Complete questions for preseritatibri riext week (bptidris, 
strengths^ rbadblbcks, steps 'bf -a plari bf actibri) 

Sunifnaries . , . • 

Individual presentation . , ' " 

Sharing contacts and support 
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